Guidelines for the Superintendent’s Self-Evaluation
As a baseline for this self-evaluation, I have identified certain principles upon which the Superintendent’s office should be
evaluated. These principles have informed my decision making and are rooted in best practices with regard to the Policy
Governance model adopted by the Board:
1. As Superintendent I have acted in accordance with the belief that the Board will evaluate my performance based on the
explicit criteria set forth in Board policy;
2. My actions as Superintendent have been consistent with the understanding that the Board has granted the
Superintendent’s office the right to choose any reasonable interpretation of those policies, without regard to external
pressure the Board faces;
3. I support, encourage and commend the Board’s commitment to good policy governance. I have worked diligently not to
undermine Board leadership;
4. When called upon to produce options for Board policy, I clearly describe the implications of those options and do so
without bias. When I share my opinions, I clearly identify those statements as such;
5. When preparing information for the Board, I distinguish among information to be used for monitoring, information
necessary for Board decision making, and incidental information so the Board does not mistake one type of information for
another;
6. With respect to issues for which I have been granted authority to make decisions, I endeavor to make the decision rather
than bring those decisions back to the Board to be made or have my choices approved.
With these principles in mind, I have collected the information below for the Board’s consideration. 1

Reasonable Interpretations and Evidence of
Outcomes Achieved
RI.1 - Equity
Goal: Compliance with this End Statement will be achieved for 21/22 SY when:
1. At least two systems have been identified for dismantling including the restructuring of
Central Office and would have been dismantled by several different teams and
numerous members within DPS. This is a reasonable standard of measurement and
level of
achievement since dismantling these systems will involve several different teams
within the organization and may require these systems to be replaced immediately
should it be tied to state regulations and/or policies. The reorganization of Central Office
staff is
intended to remove silos between divisions and to provide resources at the school level
as the District recovers from the effects of the pandemic.
2. Educators of Color and Multilingual Educators will be retained at the same rate as other
educators in DPS based on preliminary retention calculations by Human Resources in
September 2022. This is a reasonable measure and target as national trends indicate
that teachers are leaving the profession at an alarming rate.
Rationale: This is a reasonable interpretation designed to dismantle systemic structures in an ongoing
and persistent manner. It has taken centuries of discrimination and oppression to create the current
system in which we work and live. It will take a persistent effort of all staff members to dismantle these
systems and structures anchored in racial discrimination.
Goal: Discover and dismantle persistent and enduring systems of oppression within our school system,
and rebuild more equitable student, family and team member experiences.

1. Board Governance Structure Identified for Dismantling
a. The Board of Education created a resolution to shift away from a governance model that was
embodied by:
i. the creation of resolutions in order to communicate with the superintendent,
ii. unclear roles and responsibilities between the Board of Education and the
Superintendent and staff,
iii. unclear communication expectations between the Superintendent’s staff and the
Board of Education,
iv. unclear separation of the policies that govern the Board of Education and the
Superintendent’s Administration policies, and
v. Unclear and inconsistent performance evaluation criteria for the superintendent.
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Resulting Action: Shift to Policy Governance
a. Contracted with the Colorado Association of School Boards to begin discussions about the
template being used to shift to Policy Governance.
b. In support of the Board of Education’s shift to Policy Governance, the District hired a
Governance Officer who:
a. Supported the Board of Education in establishing a policy manual by November 2021
to include:
i. Board Superintendent Relationship Policies
ii. Governance Process Policies
iii. Ends Policies and
iv. Executive Limitation Policies
b. Earned a Governance Systems Professional Certification in May of 2022 to serve as a
resident expert in Policy Governance
c. Supports the Board of Education in issues of compliance with adopted policies
c. Established communication expectations for the Senior Leadership Team to be consistent
with Policy Governance. Policy Governance is now a regular agenda item during our Senior
Leadership meetings. Communication protocols were shared with the SLT on several
occasions and as needed.
d. Board now communicates its expectations with the Superintendent through written policies
a. Established clear expectations for the evaluation of the superintendent through
outcomes tied to Ends and Executive Limitations policies

2. Central Office Structure Identified for Dismantling:
a. The Listening and Learning tour, and the ERS report indicated the following challenges with the
current office structure that needed to be addressed:
i. Siloed Structure of Central Office Divisions
ii. Lack of clarity to the role of schools and district office teams
iii. School support does not emphasize strategic support around most important
priorities
iv. Strong district systems are not consistently translating into strong school practices
v. Greater clarity is needed to resolve overlapping, often uncoordinated support among
departments
vi. Annual planning and budgeting processes do not currently maximize how resources
are used centrally and at schools

Resulting Action: Central Office Reorganization:
a. Central Office Divisions have been dismantled and replaced with a new model which better
aligns Academics and Schools. In addition, Schools have been restructured into
Collaboratives that include a wide variety of the family of schools so that learning can be
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shared. This will provide more clarity to the role of schools and district office teams and allow
us to better work across departments to solve complex problems.
b. The Office of Strategic Planning is now placed in the Office of Chief of Staff and is now
aligned to the district’s Ends Statements which capture the most important priorities of the
district.
c. Overlapping support among central office departments has been resolved in order to achieve
greater clarity.
d. The new Central Office structure is represented in the following chart: 05.12.2022 ED Org
Chart.
e. I convened a Transition Advisory Team. This team of 60, along with the three chairs, worked
from October to December to identify a set of 10 priority statements. The Transition Team
relied on insights that emerged from a comprehensive Listening and Learning Tour that I
conducted from July to early October. The 10 priority statements will guide my efforts going
forward as the District works to implement the Strategic Roadmap.

3. Special Education Systems Identified for Dismantling
a. Students in Affective Needs (AN) and Separate School settings
i. Affective Needs Programming
In response to the overwhelming number of Black and brown students contained within AN
Center programming, I am advocating for replacing it with stronger professional development
for teachers on how to deal with student behaviors at tier 1 and tier 2 levels. In addition, I
dedicate more support to schools to assess student needs via IEPs and the creation of strong
behavior plans that allow students to access general education programming in a more
inclusive and responsive environment.
1. I recognize this system has been oppressive for the following reasons:
a. Disproportionate impact on students of color at LRE3 AN Centers
b. Low number of students transitioning or “stepping down” from AN to
M/M
c. Disproportionate graduation rate, and/or on-time graduation
2. LDT - Location Determination Process
3. Center Placements - overall - disparity in school inclusion and exposure to
general education peers
ii. Separate School programming in DPS
I discontinued of the existing contract with Sierra at Barrett and created of a district-run
Special School program
1. Given the continued contractual obligations that have not been met resulting in
less than quality programming for DPS students attending the Sierra School at
Barrett and the resulting negative impact on students, I proposed creating a
District run separate school program.
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2. Specific concerns regarding contractual obligations that were not met include
but are not limited to are: use of appropriate restraint practices, training of
mental health staff, staff absences/vacancies, non-compliance to district
policy and procedures, truancy reporting, threat assessment, supporting credit
completion, diplomas and notification to appropriate district personnel
regarding student and programming concerns.
3. Additionally, the current plan for a DPS run program will include additional
staffing to support the unique needs of these students and to help mitigate our
legal risk when the District is not meeting student placement obligations.
Additional and intentional professional learning opportunities for staff along
with team and program culture work will also require additional resources to
support high-quality programming for our students that results in a transition
to a lower level of care.
4. Colorado has consistently limited options to support students who need a
higher level of care. The District anticipates 16 total facilities for direct access
to refer students from district’s across the state.
5. Facilities, including day treatment programs, have the option to choose and
select students for placement that have been referred. This results in delays in
finding appropriate programming for students and can result in a denial of
FAPE. Additionally, outside facilities have the ability to determine when they
are discharging students and only provide 30 days notice for districts to find
an appropriate placement to meet the needs of students. This notice often
places students at risk of being without placement and a poor transition to
another alternative.
b. Section 504 Programming Disparity
Overview: Section 504 of the Rehabilitation Act of 1973 is a federal law. It is a civil rights law that is
a foundation of equity for students with disabilities and it’s focus is on non-discrimination. The law
prohibits the denial of access and participation in a school's programs and activities based on
disability. For students who are found eligible to have equal opportunity to participate and benefit,
they must receive services and/or accommodations that level the playing field with their same
aged general education peers.
i. Section 504 is a non-funded mandate meaning that it is funded solely through district
general funds and there are no additional funding sources coming into the district to
support implementation.
1. School Leaders are tasked with including appropriate FTE to support our Child
Find Obligation in order to appropriately follow Section 504 procedural
guidance, intentionally planning and support. This is most often not
considered and not seen in the fall adjustment requests nor accounted for in
initial FTE planning.
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2. Specialized Service Providers support services through their central FTE. There
are no current processes to support FTE adjustments for central positions
through fall adjustment or additional resources.
3. Currently, the District has one Section 504 Specialist to support all Section 504
coordinators across all schools in the District. In order to commit to ensure
appropriate implementation of the Child Find and Section 504 process and
prevent discrimination, additional central support will be considered.
ii. Section 504 Implementation concerns
1. All 504 coordinators have not completed the asynchronous Section 504
training in learning space.
2. Schools do not designate two coordinators who are licensed & in the building a
minimum of 4 days per week.
3. All 504-eligible students do not have procedural requirements - signed
consent, evaluation/re-evaluation & annual meeting.
4. Failure to evaluate for special education or issue Prior Written Notice (PWN)
and evaluating a student under Section 504
5. Students funneled to MTSS to avert or delay Child Find obligation
6. Students funneled to Pathways schools
7. Current school board policy needs to be updated to support improved practice
and parent access to due process rights.
8. Parent, student, staff and school leader understanding of the purpose and
foundation of Section 504: It is for students with disabilities in need of equal
rights for access and opportunity in education, not maximization of potential
and excellence. If teams let teams dictate and pressure teams for
inappropriate services and accommodations, we are impacting the equity of
all students.
In addition, I continue to identify and dismantle the previous systems identified by my predecessors
in alignment with the Black Excellence Resolution.
Black Excellence Resolution (BER)
The following Systems have been identified as being in need of Dismantling:
1. Deficit mindsets that lead to actions and behaviors that disproportionately impact Black
students - including those anchored in bias about the inherent talent, gifts, abilities and daily
experiences they have in our district
2. Institutional structures and procedures that over identify Black students for disciplinary
action 3. Institutional structures and procedures that under identify Black students for
rigorous learning experiences
Response: In alignment with the Black Excellence Resolution (BER) and in support of addressing

deficit mindsets, my team has established the following:
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● Ongoing implicit bias learning to educate all members of Team DPS about oppressive
versus inclusive practices in education
○ Equity Experience Modules, Culturally Responsive Education, DPSSkills
● Black Excellence Plans to:
○ Examine and address mindsets and practices of adults that perpetuate historical patterns
of inequity
○ Strengthen Black Family Engagement- including Black Multilingual Learners and
Families ○ Results from BEP Learning Cohort through meetings and Empathy Interviews
to identify best practices and strategies for effective implementation

LGBTQ+ Initiatives and Supports
The following Systems have been identified as being in need of Dismantling:
1. Historical silencing and erasure of LGBTQ+ identities in school systems
2. Exclusion of LGBTQ+ students and team members in DPS database systems, curriculum and
school building infrastructure
3. Deficit mindsets that lead to actions and behaviors that disproportionately impact LGBTQ+ students
- including those anchored in bias about the inherent talent, gifts, abilities and daily experiences
they have in our district
4. Institutional systems and structures that have not been inclusive of sexual, gender, and family
diversity
Response:
● Establishment of an LGBTQ+ Program Manager role in DPS
● Assessment and updates to data platforms to recognize all team members
● Updates to Infinite Campus and registration forms to recognize LGBTQ+ students and families
● Streamlined access to curricular resources
● Streamlining of policies and practices through the creation of the DPS LGBTQ+ toolkit
● Increase visibility of LGBTQ+ identities through DPS social media, curricular resources, and
opportunities for community building
● HR transition to Oracle system will contain a streamlined process for staff in transition and will offer
at least 1 non-binary gender option
● Wellness survey given in March 2021 gave students option to self-identify their sexual orientation
and gender for the first time in DPS. LGBTQ+ specific questions were asked. Disaggregated
data allows district to use data to understand the experiences of LGBTQ+ students
● DPS SKILLS professional development being updated to center student voice through the creation
of a documentary (est. finish date Dec. 22)

Summary
My team has identified three major systems in need of dismantling. The Special Education systems
identified have three subsystems. This brings the total number of systems identified for dismantling to five

(5). They are: as follows:
1. Board Governance framework shift to Policy Governance
2. Reorganization of the Central Office to better align with the Board’s Ends Policies
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3. Three Special Education systems were identified as having a need for dismantling. They are:
a. Affective Needs programming for students
b. Separate School programming for students in DPS and
c. Section 504 Programming disparity
In addition to the systems identified above, we are also continuing the work to dismantle the systems
identified by my predecessors with regard to the Black Excellence Resolution and the LGBTQ+ Initiatives
and Supports.

Additional Resources:
Further information Based on the ERS Study recommendations can be found in this section.
Last fall, we partnered with Education Resource Services (ERS), a national organization known for its
expertise in managing public funds in school districts, to assess our organization and identify how we can
more efficiently utilize resources in a way that improves educational excellence. We invite you to read the full
ERS findings here. These findings informed our steps around restructuring and parallel strategic planning.
Several of the key findings follow:
● Revisit and revise the theory of action that guides DPS decisions and action. Identify clearer
pathways to student success. Broaden opportunities available to our most marginalized
students. Direct more resources and better support to students who face the steepest climb.
● Strengthen Central Support to school linkage. Increase coherence within the school district by
improving communication between leaders at the Central Office and leaders at school sites.
Clearer guidance will enable schools to unleash creativity and continuous improvement.
● Tighten Central Support to schools by ensuring resources align to highest priority. Narrow our
priorities. If everything is of equal importance, there are no priorities.
● Go farther to distribute funds equitably to drive greater equity in student experience. Seek (and
monitor) equity in distribution of resources between and within schools.
● Set the expectation that school-level improvement plans will address and support district-level
goals. Taking this approach can advance collaboration and promote continuous improvement
system-wide.
● Re-organize the Central Support staff so functions are more tightly linked to Board of Education
policy aims. Form should follow function.
● Align school and Central spending more intentionally to Board-adopted district priorities. Ensure
Board-approved Ends Statements are the focal point for school and Central Support expenditures.
● More systematically engage the community in budget formation and budget forecasting. Doing so
can lead to more widespread understanding of – and support for – tough decisions.
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RI.2 - Teaching and Learning
Goal: Compliance with this End Statement will be achieved for 21/22 when:
1. Re-establish Baselines, Aligned Assessments, Well-rounded educational experience for
students
a. Re-establish baselines in the 2021-22 SY so that I can establish targets for
participation and achievement to have students perform at grade-level and above
on the Colorado State Assessments, including CMAS, CSLA , READ Act and COSAT.
This target reestablishes the District’s ability to set meaningful and measurable
goals for student achievement.
b. Begin the plan for monitoring student performance throughout the year on
assessments aligned to state standards to indicate whether or not students are on
track to meet grade-level targets in math and literacy; This is a reasonable level of
achievement as the District lost the ability to anticipate student performance as a
result of the effects of COVID-19.
c. Establish a well-rounded educational experience for students.
2. Ensure that all MLLs receive high-quality native-language instruction, Integrated Content
Language Development and English Language Development as demonstrated by an ELA
program review. This is a reasonable standard of measurement as it is the most
thorough manner in which to measure compliance to the Modified Consent Decree.

August (RI.2)
Measure
TP1.2.1
Establish Baseline
of % Proficient
Math: CMAS Grade
3-8

Group Target Baseline
1.2.1a) All Students

29%

1.2.1b) Black Students

Re-establish

1.2.1c) Latinx Students

15%
14%

N/A
baseline in

9%

2022

5%

1.2.1d) In-program MLLs
1.2.1e) Students with
Disabilities

Data

TP1.2.1

1.2.1f) All Students

31%

1.2.1g) Black Students

19%

Establish Baseline of %

Re-establish

17%

baseline in1.2.1h) Latinx Students N/A

Benchmark Math: COSAT
1.2.1i) In-program MLLs 3% 2022

Grades 9-11

1.2.1j) Students with Disabilities
5%
9

TP1.2.1) %Grade
Level Literacy
Grades K-3

1.2.1k) All Students

60%

Re-establish
1.2.1l) Black Students

48%
48%

N/A
baseline in
1.2.1m) Latinx Students
2022
1.2.1n) In-program MLLs

47%
28%

1.2.1o) Students with
Disabilities

TP1.2.1

1.2.1p) All Students

38%

1.2.1q) Black Students

26%

Establish Baseline of %

Re-establish

23%

baseline in1.2.1r) Latinx Students N/A
Proficient Literacy:
CMAS Grades 3-8

13%
1.2.1s) In-program MLLs
2022

TP1.2.1

1.2.1t) Students with Disabilities

1.2.1u) All Students

7%

Establish Baseline of % Benchmark: COSAT
1.2.1v) Black Students 41% Re-establish
Evidence Based Reading N/A
and Writing (EBRW)

Grades 9-11 Summary

50%
1.2.1w) Latinx Students 36%
baseline in
1.2.1x) In-program MLLs 9% 2022

1.2.1y) Students with Disabilities
14%

My team established new baselines for Colorado Measures of Academic Success (CMAS) Math and
Literacy for grades 3-8, SAT and PSAT for grades 9-11. For Colorado Measures of Academic Success
(CMAS), the district's overall proficiency in 3rd-8th mathematics (students who met or exceeded
expectations) is 29%. For 3rd-8th grade literacy, proficiency was 38%. As shown in the table above, Black,
Latinx, in program multilingual learners, and students with disabilities had lower proficiency on CMAS than
the district overall in both math and literacy, demonstrating that gaps persist in student achievement on
CMAS for historically underserved groups.
For CO P/SAT for grades 9-11 in mathematics, the district's overall proficiency was 31% of students who
met or exceeded benchmarks in mathematics and 38% in literacy. Similar to CMAS, gaps persist among
student groups. As the table shows, disproportionalities exist for students of color, MLL students, and
students with disabilities in math and evidence based reading and writing.
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As to Early Literacy READ Act assessments for grades K-3, the table above establishes the baseline for
2022 for all students at 60%. Black students, Latinx students, multilingual learners, or students with
disabilities who had proficiency levels below that of other students.
Our focus in the 2021-22 school year was to establish a baseline for future school years. We are focused on
grounding in our baseline, and improving outcomes via an accelerated growth trajectory for our Black, Latinx,
Native American, MLLs, students with disabilities, and other student populations. I believe the Strategic
Roadmap has been purpose built with all of these factors in mind, and will serve well to address the
persistent low academic performance and gaps between and across student groups. My team and I have
noted that literacy proficiency is higher than mathematics and address this within our instructional planning
with schools.

For DPS to realize an accelerated growth trajectory for all of our students across all of our schools, I am
reemphasizing the critical importance of 1) safe and welcoming environments; and, 2) grade level texts and
tasks. For students to perform at or beyond grade level, I recognized that designing and delivering grade
level lessons/work in a safe and welcoming environment is paramount. The Office of Schools is supporting
across the Academics, School Supervision and Schools Support departments to align and focus schools
very narrowly on these two anchors.
At a more detailed level, I know the District needs to find balance between focusing on literacy, math and
other content areas that support our whole child approach. There is a lot of work to do in math in particular.
We must focus on maintaining rigor in implementation of tasks, pushing students to productive struggle and
developing teachers with the knowledge, skill and mindsets to support students in this way. The District will
reestablish explicit language instruction and language scaffolds in every classroom. This approach will
support MLLs in more meaningful ways, and will benefit all students.
It is important to note that our CMAS, COSAT, and READ Act data are not where the District wants them to
be, and the District is working to address the overall performance levels and gaps observed across and
between marginalized student populations. At the same time, the data are not surprising. It is apparent that
student performance going into the pandemic was not where it needed to be, and the pandemic only
exacerbated that reality. I am confident that the Strategic Roadmap will allow us to make the gains needed
to address low performance across standardized assessments.
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RI.3 - Student and Staff Well-being
Compliance with this End Statement will be achieved for 21/22 when:
1. 85% of schools name an explicit SEL curriculum.
2. The District establishes a baseline and observes improvement on the BESS student and
teacher screeners from fall to spring. This assessment will be administered by the
schools three times a year.
3. The % of staff members who report well-being at a 7 or higher on a scale from 0-10 is
increased from fall to spring.

4. Each community hub has a menu of services designed with students to support their well
being, and students report that the services are meeting their needs
Measure
1.3.2 Establish baseline
% of BESS student and
teacher screeners that
shift from Elevated in fall
to Normal in spring

Group

Target Baseline

Overall

n/a

Black Students

n/a

45.0%
setting

Latinx/Hispanic
Students

n/a
baseline in 22

50.0%

n/a

In-program MLL
students

46.1%
Jan 2022

1.3.3) Your Voice/Tu Voz

average on a scale of 0 to 10

42.9%
46.2%

n/a

Students with
Disabilities

Data

May 2022

1.3.3a) All Staff

6.4 6.2

6.2

1.3.3b) BIPOC Staff

5.6 5.4

6.7

1.3.3c) Self-identified
LGBTQ+ Staff 6.2 6.0 6.2
1.3.3d) Teachers 6.0 5.8 6.0
1.3.3e) School Leaders 5.5 5.3 6.3

Summary
This year was one where the District observed elevated numbers of students needing additional mental,
physical and emotional support as they returned back into the classroom and school buildings. This is why
all of our schools were asked to participate in at least 20 minutes of SEL learning a day and that such
learning be incorporated into their master schedule. The baseline data collected in the BESS survey has
provided the District with insight into bright spots at individual schools, and a better understanding of
curriculum and/or strategies in which to build a more robust response to student needs.
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This baseline data has also allowed us to work with the school to support efforts and initiatives to build
culture within schools, as well as understand clearly which student groups need additional supports based
on efforts.

The Senior Leadership Team established the baseline % of BESS student and teacher screeners that shift
from the category of “Elevated” in fall 2021 to the category “Normal” Spring 2022. This baseline data indicates
that overall, we can expect that 45% of our students will move from the category Elevated in the Fall to Normal
in the Spring. In addition, the team has established a positive trend for the % of staff members who report
well-being at a 7 or higher on a scale from 0-10 as increased from fall to spring based on the results of the
“Your Voice/Tu Voz” survey. I anticipate that the recent reorganization has had an impact on the results of the
survey resulting in the average for “All Staff” remaining the same from Fall to Spring.
Overall, all measures for monitor reporting have been met.

Measure

Group

1.3.1a) Number of schools
with identified SEL
curriculum

District Run

Target Baseline
85% 33%

Data
100%

One hundred percent of district managed schools have identified an SEL curriculum in their 2022-23
UIPs, establishing that this target was exceeded. The district TSEAL Team is providing daily explicit
instruction resources to all schools and the district is sharing resources from curriculums such as
Harmony for elementary schools and Second Step, Facing History, and Power Collaborative for middle and
high schools. If schools are using different resources, they have identified that in the UIP. The TSEAL
coaches also support schools with their curriculum implementation if they are using an existing
curriculum.
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RI.4 - Health and Safety
Compliance with this End Statement will be achieved for 21-22 when:
1. The District is in 100% in compliance with Denver Department of Public Health &
Environment (DDPHE) vaccination mandates.
2. The District monitors vaccination rates of students and adults in alignment with CDPHE
and CDC guidelines in order to mitigate disease spread
3. The District reestablishes a baseline for Out of School Suspensions with the number not to
exceed 2018-19 schedules as measured by the Student Discipline team (June 2022
Monitoring report)
4. The District ensures that access to in-person schooling remains a priority when our
current health conditions allow.
5. The District leverages other supports as resources in keeping schools open. (Central Office
staffing to schools, Business and Community partners as resources, etc.)
Policy Condition

Compliance
Rationale Evidence
Measure

1. The impacts of COVID
discipline aimed at moving
are minimized on both our
employees toward
student learning
compliance. HR teams
provided access to
environments and our
educator and staff
resources such as the
internet access or
working
technology to complete
environments, while we
their submissions or
partner closely with our
requested
local and state health
accommodations.
authorities
Translators were made
100% compliance with
available at in-person
DDPHE
events to support
vaccination
native-Spanish speakers.
mandates
Team members drove to
Monitoring staff
numerous sites to collect
vaccination rates rather
documentation from
than disease spread is
employees that did not
highly recommended by
have access to other
CDPHE and in alignment
transportation.
with what DPS can control. 14
The City and County of
The district provided a total
Denver issued a public
of 15,418 vaccination
health order requiring
shots, serving a population
vaccinations in August
2021. By November 2021, of 8,874 staff and
97.6% compliant. The other students. Vaccines were
provided at 17
2.4% of employees
School-Based
experienced progressive

Health Clinics, 11 mass clinics, and 10
individual DPS schools.
As of January 2022, DPS student
vaccine rate was 43% complete and
7.7% partially vaccinated.
We, as in DPS staff, were compliant
with vaccine mandates for the city and
county of Denver when there was a
Public Health Order (PHO) in place.
Currently, there is no PHO and HR, is
no longer required to collect COVID
vaccine information on future boosters
or new hires. Should a new PHO be
mandated, we will be compliant.
2.The impacts
of COVID are
minimized on
both our
student
learning
environments
and our
educator and
staff
working
environments,
while we
partner
closely with
our local and
state health
authorities

We monitor Student
Monitoring student
During times of individual school
Vaccination Rates

vaccination rates rather
outbreaks, we have implemented
than disease spread is
highly recommended by
CDPHE and in alignment

additional DDPHE recommendations
such as masking and increased airflow

in efforts to keep schools open.
with what DPS can control.
No additional testing in schools
occurred, however, once the Omicron
surge subsided, we had an abundance
of at-home COVID rapid tests that
have been sent home with staff and
given to students and their families
when they are symptomatic.
Our district's Nursing Director
continues to monitor community and
school COVID case incident rates and
has weekly discussions to monitor the
COVID prevalence rates with the
epidemiology team at DDPHE. As
mitigation strategies are
recommended to schools who are in
known outbreak status, we will
continue to communicate these
recommendations, as needed, to our

families.
4. Maximize
student
learning

We ensure that
Research by the American
During the 21/22 school year the
access to in-person
schooling remains a

Academy of Pediatrics has
Schools team, in partnership with our
shown that in-person
Operational Specialist team created a

priority when our

learning is the most
process for schools to request a
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current health
effective way to mitigate
temporary move to virtual learning.
conditions allow

many of the mental health
This protocol created several layers of
challenges associated with
vetting with requests ultimately
the COVID-19 pandemic.
landing on the Superintendent’s desk
https://www.aap.org/en/pa
for final approval.
ges/2019-novel-coronaviru
s-covid-19-infections/clinic
Prior to schools being allowed to go
al-guidance/covid-19-plann
virtual, schools were required to
ing-considerations-return-t
demonstrate that every possible step
o-in-person-education-in-sc
had been taken to ensure in-person
hools/
learning could be maintained.

5. Maximize
student
in-person
learning

We leverage other
Every staffing resource will
At several times throughout the
supports as

be tapped to ensure that
2021-22 school year, COVID spikes

resources in

schools remain open
created significant staffing issues. In

keeping schools

should a health crisis
order to maintain in-person learning,

open. (Central Office

occur.
Dr. Marrero worked with HR and the

staffing to schools,

schools team to create a list of central

Business and

office staff who were qualified to fill

Community

roles in schools on a consistent basis.

partners as

This deployment effort involved 640 of

resources, etc.)

the 1190 Central Office employees and
continued through the end of the
school in several of our schools, and
allowed us to maintain in-person
learning.
This was done through permanent
coverage assignments that allowed
schools to maintain a level of
consistency and continuity of support
throughout the toughest parts of
spikes. Schools were identified as
high-need based on rates of
absenteeism and population served. A
total of 43 high-need schools were
identified and four (4) Central Office
staff were deployed on Monday,
Thursday and Friday each day to
address the demand. Central Office
employees with teaching licenses
were prioritized at the high-need
schools.
HR worked to increase hourly rates of
substitutes and provided
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reimbursement for guest teacher
licenses to help us attract and retain
substitutes. In addition, we offered
cash incentives based on the number
of assignments accepted per month.
This helped us increase our ability to
cover classroom absences.

Measure
TP 1.4.3
Out of School
Suspensions (OSS)
per hundred
students
re-establish
baseline, and no
higher than in
2018-19

Group Target Baseline

Data

1.4.3a) Overall 4.25 or less 4.25

4.14

1.4.3b) Latinx 4.04 or less 4.04

4.21

1.4.3c) MLL 3.98 or less 3.98

3.75

1.4.3d) Students with

10.30

Disabilities 10.81 or less 10.81
1.4.3e) Black Students 10.15 or less 10.15

9.16

1.4.3f) Black female 8.08 or less 8.08

8.15

1.4.3g) Black male 13.27 or less 13.27

10.16

TP1.4.5
TP1.4.3a) Priority 1 5 min. 7 min. 4 min TP1.4.3b)
DPS Average Safety Response Times (July ‘21-June
Priority 2 12 min. 15 min. 12 min TP1.4.3c) Priority
‘22
3 12 min. 15 min 12 min

Summary

The Senior Leadership Team established the baseline for Out of School Suspensions (OSS) per hundred
students. The table above indicates the overall target was met along with the targets established for each
category, with the exception of the targets for Latinx students and Black female students which saw an
increase of 4.2% and .9% increase from 4.04 to 4.21 and 8.08 to 8.15 suspensions per hundred students,
respectively. The District will further explore the root causes for these increases and begin to formulate a
strategy to mitigate further increases for Latinx and Black female students while continuing to meet the
targets set in the other categories. An additional point of celebration is the overall drop in OSS for Black
Students as a whole of 9.75%. I partially attribute this success to my focus on Black Excellence plans.
The DPS Safety and Security team has been successful in establishing response time baselines and targets

for Priority 1, 2 and 3 events. For the 2022/23 SY the team was successful in meeting the target thresholds
for a median response time of less than 7 minutes for Priority 1 events and less than 15 minutes for Priority 2
and 3 events.
Overall, all targets were met with the exception of the Latinx and Black female categories of Out-of-School
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Suspensions per 100 students. Therefore, 8/10 targets were met in this evaluation period.

RI.5 - Post Graduation and Global Citizenship
Compliance with this End Statement will be achieved for 21/22 when:
1. The District reestablishes 4-year, 5-year, 6-year, and 7-year graduation rate baselines as a
result of the pandemic. Graduation rate data is calculated by the CDE. This is reasonable
as the effects of the pandemic on graduation rates and dropout rates of high school
seniors has yet to be reflected in the national data trends.
2. Set a baseline for On Track to Graduate for rising 12th graders. This is justified as the
Colorado state requirements for graduation are that students demonstrate competency in
order to graduate.
3. Reestablish the baseline for students graduating with the Seal of Biliteracy after the
disruption resulting from the pandemic.
4. All district-run high schools offering financial literacy courses. This is justified as the
District is building to 100% of schools by the 22/23 school year.
Measure
TP1.5.7 # of students
graduating with Seal
of Biliteracy (potential
sub measure- % in
languages other than
Spanish)
(weight=1)

Group Target Baseline
re-establishing
District Run N/A

baseline in
2022

Data
Reporting of this
measure was moved
to August at the
request of the SLT
member due to the
lack of
availability of the
data on Seal of
Biliteracy
graduates.
Class of 2021

1.5.1a) All Students

74.0%

TP1.5.1a Establish
benchmarks for
grad rates in a
pandemic

1.2.1b) Black Students
(4-year)

71.7%

1.2.1c) Latinx Students
(4-year)

69.5%
Establishing

1.2.1d) In-program MLLs

52.7%

N/A
baseline in
(4-year)
2022

1.2.1e) Students with
Disabilities (4-year) 55.1%
1.2.1f) 5-year Grad Rate 80.3%
1.2.1g) 6-year Grad Rate 79.4%
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1.2.1h) 7-year Grad Rate

79.4%

Summary
While graduation rates for Black and Latinx students surpassed 2018-19 levels, there is an observed decrease in
MLL and SWD student populations. This can be attributed to several factors aligned with staffing shortages as a
result of the pandemic, specifically in SPED. The lack of SPED teachers nationwide has exacerbated gaps in
student instruction and overall SPED compliance concerning IEPs, as well as interventions aimed at improving
student access to high-quality education with accommodations fully implemented and understood by core
teachers and SPED teachers. It also speaks to the increased caseloads for teachers due to the nationwide
shortage of SPED professionals.
The District is actively working to recruit, retain and retrain all SPED teachers in alignment with what our
students need moving into a post-pandemic classroom. The District will focus on training and accountability
systems that ensure IEPs are correctly written and implemented, as well as best practices on the consistent
implementation of accommodation to support access to grade-level content.
In addition to SPED, the District observed drops in MLE student data that suggest the hybrid model was not the
most effective model of instruction for them. The District is currently working to implement a teaching and
learning cycle that supports Explicit Language Instruction (ELI) for all students, that will target the needs of MLE
and support them in accessing the content in their native language, as well as engage in rigorous classroom
instruction. As a function of the Know Justice, Know Peace Resolution, it is also essential to audit the curriculum
to ensure students have access to Culturally Appropriate and Linguistically Diverse material that is highly
engaging. That work is ongoing and will have a high impact on the graduation rates of students moving forward.

Overall, the District has established the baseline for all groups identified in the table above. This baseline will
allow the District to set reasonable targets for graduation rates in the future.

Measure
TP1.5.2
Set baseline for
On Track to
Graduate (OTG)
for new
12th-graders
(AYG 2023)

Group Target

Baseline Data

1.5.2a) All Students

Credits

1.5.2b) Black Students

65%

1.5.2c) Latinx Students

60%
N/A

Re-establish

1.5.2d) In-program
MLLs

58%
baseline in
2022

1.5.2e) Students with
Disabilities

38%
44%

TP1.5.7
# of students graduating
with Seal of Biliteracy

All Students N/A 19

Re-establish baseline in
2022

Competency
54%
41%
44%
14%
17%

languages) (798 students
pending)

845 students (confirmed)
(from 45 schools, in 29

(potential sub measure% in languages other
than Spanish)

*This is not available until after all
assessment scores are available*

20 of 23 district traditional high
schools have at least 1 section of 1
of the courses scheduled for 22-23
courses listed below currently on
their schedule for 22-23

TP1.5.8
Access to financial literacy courses
for high school
students

Summary

District Run 100%

N/A

In addition, 9 out of 13 district-run
innovation high schools have at
least 1 section of 1 of the courses
scheduled for 22-23

3 of 23 do not have any of the

The Senior team and I have established new baselines for On Track to Graduate (OTG) for the seniors.
Moving forward, as progress monitoring, I will be tracking June OTG rates for students' Anticipated Year of

Graduation (AYG) in the next school year. As of June 2022, 65% of students (across the family of schools)
who are AYG 2023 are on track in Credits and 54% are on track in Competency.
As of August 2022, 845 seniors graduated with the Seal of Biliteracy. This number represented 29 languages
and 95 of the students earned the Seal in more than two languages. Almost two thirds of the students
earning the Seal of Biliteracy each year are multilingual learners. This is a testament to how strong our
language programs are in the District, and the District likely leads the nation in this statistic!
This is the seventh year that DPS has offered the Seal of Biliteracy to our students. In its inaugural year
with the class of 2016, the District was thrilled to present 195 seniors with the Seal. That number has
increased every year since, and this year the District expects to reach the 1,000 mark.
A further 798 additional seniors remain in pending status until September 2022. Once this final confirmation
is made, the student's transcript is updated with acknowledgment of receiving this award. We will also be
able to calculate the percentage of seniors who earned the Seal and the percentage of students who earned
the Seal in languages other than Spanish. We will update the baseline in September 2022 and in future years
we will monitor this measure in September rather than August.
Most DPS high schools, 30/36, have financial literacy courses scheduled for students. These 30
schools currently have 9 different financial literacy courses scheduled for students, 6 of which are a
part of a two-semester sequence. Six schools do not have any of the currently identified courses on
their 22-23 schedule.
20

There are five schools piloting a Financial Literacy course that aligns to the guidelines in Administration
Policy IKF-R1. Once the pilot is completed, the district will require all students to complete a course in
financial literacy in order to receive a diploma from DPS (Freshman class of 2023-24). While Financial
Algebra also will satisfy the graduation requirement, it will need to have some revisions to the course
components to meet all of the necessary guidelines outlined in the Board policy.
Overall, all targets were met and an explanation for our 20 out of 23 schools is in order. Access to financial
literacy courses for high school students appears to be currently at 86.9% of our district-run schools. The
schools which currently do not have a rostered financial literacy course are Compassion Road Academy,
Florence Crittenden and the Career Education Center (CEC). Compassion Road Academy, Florence
Crittenden and CEC all offer Financial Literacy as an elective course through the Edgenuity curriculum rather
than a core requirement. If students do not select the Financial Literacy course as an elective, the course is
not reflected as rostered. Therefore, 100% of our high schools offer Financial Literacy courses.

Ends 1.1 Policy Statement
DPS will be a district that is free of oppressive systems and structures rooted in racism and one which
centers students and team members with a focus on racial and educational equity, enabling students to
ultimately become conscientious global citizens and collaborative leaders.

Racial and Educational Equity is our collective responsibility. We will achieve equity when we dismantle
deeply rooted systems of oppression that have historically resulted in inequitable access and distribution
of opportunities and resources for those who represent marginalized identities, including race, ethnicity,
gender identity, sexual orientation, language and ability.

Reasonable Interpretation
DPS has made Equity its cornerstone. Because of DPS's rich history of civil rights and student activism,
including the West High School 1969 Blow Out, and Colorado's history of embracing one of the most
iconic hate groups, choosing Equity as a cornerstone seemed inevitable. Listening to the voices of our
constituents is critical in understanding the complex issues and challenges anchored in discrimination.
The Congress of Hispanic Educators has worked with district officials on the creation of a Modified
Consent Decree which requires compliance in addressing discriminatory practices to students who are
Multilingual Learners.
Over the past 24 months, we've experienced the complexities associated with a pandemic and witnessed
the effects of intolerance for others from a different race, religion, gender and sexual orientation, positional
authority and political affiliation. We also witnessed an increase in anti-immigrant rhetoric and intolerance
for people from various cultural backgrounds. In the words of Mahatma Gandhi, "Intolerance is itself a form
of violence and an obstacle to the growth of a true democratic spirit." Given the great history of DPS and
given my responsibility as the leader of this great organization, I commit to:
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1. Discover, dismantle and revise persistent and enduring systems of oppression within our
school system;
2. Educate our staff about oppression and inclusive practices in education;
3. Develop the agency of our students to empower themselves to learn and to effectively be part of the
changes that are implemented, debate and act for the greater good of our global, multilingual
society; (This is about embracing the differences in other cultures and accepting their own culture.)
4. Empower our teachers and special service providers to connect with the communities they serve to
better understand and embrace their differences.
5. Fully implement all of the Consent Decree requirements and continue to center the needs of MLLs in
all DPS initiatives.

Outcomes
Given the limited amount of time for the Superintendent to establish and implement a Strategic Plan, some
of the targets and baselines will be evident in the 2021-22 school year but some measures of compliance
will not be evident until the 2022-23 school year.
Compliance with this End Statement will be achieved for 2021-22 when:

1. At least two systems have been identified for dismantling including the restructuring of the Central
Office and would have been dismantled by teams within DPS. This is a reasonable standard of
measurement and level of achievement since dismantling these systems will involve several
different teams within the organization and may require these systems to be replaced immediately
should it be tied to state regulations and/or policies. The reorganization of Central Office staff is
intended to remove silos between divisions and to provide resources at the school level as we
recover from the effects of the pandemic.
2. Educators of Color and Multilingual Educators will be retained at the same rate as other educators
in DPS based on preliminary retention calculations by Human Resources in September 2022. This
is a reasonable measure and target as national trends indicate that teachers are leaving the
profession at an alarming rate.
Compliance with this End Statement for the 22/23 SY and beyond will require additional measures including:
3. % increase in sense of belonging for racially and linguistically diverse students as measured by the
Your Voice/TuVoz survey in May, administered by the Research & Evaluation team.
4. % increase in sense of belonging for racially and linguistically diverse families as measured by
the Your Voice/TuVoz survey in May, administered by the Research & Evaluation team.
Rationale: This is a reasonable interpretation which is designed to dismantle systemic structures in an
ongoing and persistent manner. It has taken centuries of discrimination and oppression to create the
current
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system in which we work and lead. It will take a persistent effort of all staff members to dismantle
these systems and structures anchored in racial discrimination.
Measure

1.1.1 # of
systems
identified for
dismantling or
revision

Family of
Schools or
District
Managed?
Family of
Schools

Target Baseline Timing

How many

This is the main
action expressed in
the Ends.

2 systems
systems
identified
May
currently?
(weight=2 each)

Zero identified

Justification

1.1.2 (preliminary)
Retention in
district of BIPOC
and MLL
Educators at the
same rate (or
higher) as
other Educators
1.1.4a BIPOC
Teachers 1.1.4b
ELA-S Teachers
1.1.4c BIPOC
School Leaders
1.1.4d BIPOC
Overall

District Run

1.1.3 % increase in
sense of belonging
for racially and
linguistically
diverse students
in Your
Voice/Tu Voz
“how much do you
feel like you
belong at your
school?” 1.1.2a
Black, 1.1.2b
Latinx, 1.1.2c MLL,

District Run

Same or higher
(weight=0.5 each)N/A

September

from May
2021-limit to
District Run

June

Schools 1.1.2a
68% 1.1.2b 69%
1.1.2c 73%

Changing the culture
and climate with a
workforce that reflects
the
populations which
we serve

An important part of
students feeling
included is their
experience of the
culture of learning and
expectations from
teachers and other
students. However,
this timeframe does
not allow for a
changing of
systems or
experience for
students or staff.
Move to next cycle.
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1.1.4 % increase in
sense of belonging
for racially and
linguistically
diverse families
in Your
Voice/Tu Voz in
how
families
report
“I
feel
welcomed at my

District Run

From Fall 2021,
limited to
district-run
schools 1.1.3a
91.1% 1.1.3b
93.0% 1.1.3c
establish
baseline in 2022

June

This addresses the
Family and
Community
Engagement
commitments.
However, this
timeframe does not
allow for a changing
of systems or
experience. Move to

next cycle.

students school”
1.1.3a Black,
1.1.3b Latinx,
1.1.3c MLL,

Evidence of Outcomes Achieved
Goal: Discover and dismantle persistent and enduring systems of oppression within our school
system, and rebuild more equitable student, family and team member experiences.

Specifically, Educators of Color and Multilingual Educators will be retained at the same rate as other
educators in DPS based on preliminary retention calculations by Human Resources in September 2022.
This is a reasonable measure and target as national trends indicate that teachers are leaving the
profession at an alarming rate.
I will be successful if I meet 75% of the measures above.
The Data updated in September 2022 show:
Measure
TP1.1.2)
Preliminary
Retention in
district of BIPOC
and MLL
Educators at the
same rate (or
higher) as other
Educators

Group Target Baseline
1.1.2a BIPOC Teachers

Data
87.0%

1.1.2b ELA-S Teachers

Re-establish
N/A

baseline in

1.1.2c BIPOC School
2022

91.0%
87.0%
84.5%

Leaders
1.1.2d BIPOC Overall

TP1.1.2) Preliminary
Retention in district of
Teachers, School
Leaders and Educators

All Teachers

85.7%
Re-establish

All School Leaders
N/A
baseline in
2022

All Educators

87.7%
84.1%
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Overall, all targets were met with the exception of BIPOC School Leaders. BIPOC School Leaders had a

retention rate of 87% as compared to all School Leaders at 87.7%. Although it is just shy of the mark by
less than a percentage point, it surpasses the 75% threshold that was agreed upon in my Reasonable
Interpretation on Ends 1.1. Also, many of our BIPOC school leaders have moved to the Central Office to
take on new roles therefore we will be doubling our efforts in hiring more BIPOC leaders at the school
level.

Ends 1.2 Policy Statement
As a result of the effects of the global pandemic on teaching and learning, we envision an accelerating
learning experience by providing a culturally and linguistically sustaining education. This enables us to
re-envision how we provide an equitable education for ALL of our students, rather than repeat the
district's historical inequities. Students will become independent learners who use their skills and
knowledge to affect change in our global society.
To this end, we expect:
1. All students will demonstrate a well-rounded educational experience to include the arts, literacy,
numeracy and critical thinking skills at or above grade level, both as a whole and by sub-groups.
Students demonstrating below grade level learning will demonstrate greater than a year’s growth
each school year.
2. All students will have exposure to curricula that are culturally and linguistically relevant and
accurately reflect the contributions and challenges of others based on religion, race, ethnicity,
gender identity, sexual orientation, language and ability.
3. All students will have opportunities to demonstrate their agency to affect change as a product of
their learning.
4. Students with disabilities will receive the necessary resources and support to eliminate barriers to
success.
5. All students will demonstrate grade-level competence on state and district assessments. Scholars
demonstrating below grade level competence will demonstrate significant academic growth each
school year.

Reasonable Interpretation
Learning over the past two years has been disrupted globally. Students have lost significant ground in
their learning and in their content areas. Some estimate that BIPOC and MLL students have lost as much
as 12 months of learning. This is unprecedented and requires districts to close academic gaps while
facing the fallout from the spread of a pandemic and unvaccinated community populations. An additional
challenge involves the lack of reliable state assessment data in order to set targets for achievement.
Nonetheless, our primary goal is to educate children, support families, and change lives by preparing
students for college or careers, all in a safe environment.
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Outcomes

Given the limited amount of time for the Superintendent to establish and implement a Strategic Roadmap,
some of the targets and baselines will be evident in the 2021-22 school year but some measures of
compliance will not be evident until the 2022-23 school year.
Compliance with this End Statement will be achieved for 2021-22 when:
1.
a. Re-establish baselines in the 2021-22 SY so that we can establish targets for participation and
achievement to have students perform at grade-level and above on the Colorado State
Assessments, including CMAS, CSLA , READ Act and COSAT. This is a reasonable target since
it re-establishes our ability to set meaningful and measurable goals for student achievement.
b. Begin the plan for monitoring student performance throughout the year on assessments
aligned to state standards to indicate whether or not students are on track to meet grade-level
targets in math and literacy. This is a reasonable level of achievement as we have lost the
ability to anticipate student performance as a result of the effects of COVID-19.
c. Establish a well-rounded educational experience for students.
2. Ensure that all MLLs receive high-quality native-language instruction, Integrated Content Language
Development and English Language Development as demonstrated by an ELA program review. This
is a reasonable standard of measurement as it is the most thorough manner in which to measure
compliance to the Modified Consent Decree.
Compliance with this End Statement for the 2022-23 SY and beyond will require additional measures including:
1. Reduce the number of students reading below grade level in K-3 as measured by READ ACT data. 2.
Observe that 70% of students in district-managed schools will report experiencing curricula that are
culturally and linguistically relevant via Your Voice Survey. This is a reasonable standard of
measurement and level of achievement as it focuses on student experiences rather than teacher
plans and requires the use of a survey to capture student responses. The target of 70% is reasonable
because this is a new metric being tracked.
3. Observe that 50% of students in district-managed schools will report they have student agency via
Your Voice Survey. This establishes a Student Agency Index that captures student agency based on
five key questions about their learning. The standard of measurement is reasonable because it
focuses on what students experience. The target of 50% is set based on the fact that this is a new
measure being introduced for the first time.
4. Observe that X% Students with Disabilities receive the necessary supports, as demonstrated by
compliance with CDE standards. As a result of the pandemic, our district faced staffing shortages
which prevented our Students w/ Disabilities from receiving full services. This standard of
measurement and target are reasonable since
5. Observe students below grade level growing at the 65% percentile or higher. The rationale for an
alternative to Greater than a year’s growth is as follows: The CMAS and P/SAT assessments are
not
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designed to indicate more than a year's worth of growth. For Colorado, growth is not expressed in
test score point gains or losses, but in student growth percentiles. Using the Colorado Growth Model,

students with the same achievement history are compared to each other, helping us understand
whether their growth is high, typical, or low. Per the Colorado Department of Education (CDE), there
is currently no single "rule of thumb" for deciding what are low, typical, or high growth median growth
percentiles, and it is important to recognize that relatively “high” growth may not be sufficient to
move students to proficiency. As defined by Colorado State Board of Education rule, a student
growth percentile for a single child that falls within the 35th-65th percentile range reflects Typical
Growth, and a student growth percentile for a single child that is above the 65th percentile reflects
High Growth.
Measure

Family of
Target Baseline Timing Justification
Schools or
District
Managed?

1.2.1a Baseline
%Proficient Math:
CMAS Grade 3-8
overall 1.2.1b Black
1.2.1c Latinx 1.2.1d
MLL 1.2.1e SwD
(weight=0.5 each)

%Proficiency in Math on
CMAS Grades 3-8 gives us

Establishing
Family of

an indication of student

baseline in
SchoolsN/A

August
preparation for OTG and

2022
on grade-level
competency.
1.2.1f Baseline
%Benchmark in Math
on COSAT Grades
9-11
overall 1.2.1g Black
1.2.1 h Latinx 1.2.1i
MLL 1.2.1j SwD
(weight=0.5 each)

%Benchmark in Math on
COSAT Grades 9-11 gives

Establishing
Family of

us an indication of

baseline in
SchoolsN/A

August
student preparation for

2022
OTG and on grade-level
competency.
1.2.1k Baseline
%Proficient Literacy:
CMAS Grade 3-8
overall 1.2.1l Black
1.2.1m Latinx 1.2.1n
MLL 1.2.1o SwD
(weight=0.5 each)

1.2.5p Baseline
%Benchmark: COSAT
EBRW Grade 9-11
1.2.1q Black 1.2.1r
Latinx 1.2.1s MLL
1.2.1t SwD

%Proficiency in Literacy
on CMAS Grades 3-8

Establishing
Family of

gives us an indication of

baseline in
SchoolsN/A

August
student preparation for

2022
OTG and on grade-level
competency.

(weight=0.5 each)

Establishing

%Proficiency in Literacy
on CMAS Grades 3-8

Family of
gives us an indication of

baseline in
SchoolsN/A

August
student preparation for

2022
OTG and on grade-level
competency.
1.2.1u Establish plan
for assessment
system aligned to
state

District Run N/A N/A September
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standards (weight=2)
1.2.1v Develop
definition of and
measure for
well-rounded
education (weight=2)

Research has shown that
student engagement
increases significantly
District Run N/A N/A September

when the lessons that
they experience include
reflecting their cultural
and racial backgrounds.

1.2.2 Percent of
schools tentatively
passing MLL
program review
(weight=2)

This measure addresses
the culture and climate
which is experiences by
Family of
Schools55%From 2019:
54%June

1.2.1k %Grade Level
Literacy: READ Grades
K-3 (possibly add goal
around SBGL?) overall
1.2.1l Black 1.2.1m
Latinx
1.2.1n MLL 1.2.1o SwD
1.2.2a YourVoice/Tu
Voz survey % of MLLs
reporting at least
sometimes to "Do
your teachers like it
when you speak more
than one language in
class?"
YourVoice/Tu Voz
survey (MLLS only)

MLLs in the classroom. If

From 2019:
1.2.1k 68.2%
Family of

1.2.1l 58%
August

Schools
1.2.1m 64%
1.2.1n 63%
1.2.1o 31%

Potential impact of
staffing challenges that
District Run 88% June

1.2.2b YourVoice/Tu
Voz survey Average
number of subgroups
students say they learn
about from (People
from different races,
Women, People with
disabilities Lesbian,
gay, bisexual,
transgender, and queer
people People who
speak different
languages)
1.2.4 Adequate and
timely service for
students with
disabilities

students feel pressured to
speak one language, it
can prohibit an inclusive
and diverse culture.

resulted in greater
utilization of subs and
central staff
From Sept

District Run

2021:
June
2.15

1.2.4a (prior
Family of
year, has
February From CDE reporting
Schools
been
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as indicated by:
1.2.4a Indicator 11 completion of initial
evaluations within
timeline
1.2.4b Indicator 12 timely transition from
Part C (ECE) to Part B
(school-age)
monitoring) 1.2.4c
Indicator 2 Secondary dropout

trending
downward
during covid)
84%
1.2.4b
(average of
past three
years) 85%
1.2.4c
(average of
past three
years) 29.5%

Evidence of Outcomes Achieved
Goal: Compliance with this End Statement will be achieved for 2021-22 when:
1. Re-establish Baselines, Aligned Assessments, Well-rounded educational experience for students a.
Re-establish baselines in the 2021-22 SY so that we can establish targets for participation and
achievement to have students perform at grade-level and above on the Colorado State
Assessments, including CMAS, CSLA , READ Act and COSAT. This is a reasonable target since
it re-establishes our ability to set meaningful and measurable goals for student achievement.
b. Begin the plan for monitoring student performance throughout the year on assessments
aligned to state standards to indicate whether or not students are on track to meet grade-level
targets in math and literacy; This is a reasonable level of achievement as we have lost the
ability to anticipate student performance as a result of the effects of COVID-19.
c. Establish a well-rounded educational experience for students.
2. Ensure that all MLLs receive high-quality native-language instruction, Integrated Content Language
Development and English Language Development as demonstrated by an ELA program review. This
is a reasonable standard of measurement as it is the most thorough manner in which to measure
compliance to the Modified Consent Decree.
I will be successful if I meet 75% of the measures above.

September Measures
Measure

Group

Target

1.2.1z
Establish
plan for
assessm
ent
system

Distric
t
Run

N/A

Baseline Data
Priority #1: Revise and strengthen implementation of local
assessment strategy.
N/A
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aligned to
state
standards

● 9/26 Collaborative Directors have Professional
Development on preparing for their first upcoming data
meetings with schools.
● 10/3 READ Act Data Conversations start 10/3.
Beginning Of Year data will be compiled by November.
Priority #2: Develop one assessment strategy for all
schools to implement in 2023-2024.
● Drafting district RFP.
● Working on an agreement with a vendor to pilot
potential options.
Assessment Data Check Points for 2022-23:
Grades K-2 - Early Literacy
● Data meetings with Collaborative Directors will
minimally focus on READ ACT (3x a year) and
monthly foundational
skills unit assessments. Data meetings may also include
student level performance on curriculum formative
assessments.
Grades 3-8 - Math and Literacy
● Interims: Data meetings with Collaborative Directors
will focus on priority domains that align to district
SLOs and
are assessed in Interim Assessments.
● READ Act/I-Ready: Data meetings with Collaborative
Directors will focus on READ Act/I-Ready for students
with READ Act Plans in addition to all 6th graders.
Grades 9-12 - Math and Literacy
● Schools with grades 9 - 12 will have a minimum of
quarterly data meetings with Collaborative Directors.
● Capstone: Data meetings will focus on student level
performance on the competencies assessed that quarter
for the grade/course via Capstone.
● READ Act/I-Ready: Data meetings will focus on READ
Act/I-Ready for students with READ Act Plans in addition
to all 9th graders.

1.2.1a
Develop
definition
of and
measure
for
well-roun
dededuca
tion

Distric
t
Run

N/A

Process for Developing the definition of and measure for a
well-rounded education
N/A
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Summary
My team has established a plan for an assessment system aligned to the state standards. As we emerge
from the pandemic, we understand that we should be focused on a Body of Evidence (BoEv) in order to
gather a comprehensive picture of student achievement. Our recent reorganization into Collaboratives
allows us to leverage school and district leaders in order to efficiently achieve success in this goal. Toward
this end, we propose the following which is detailed in the table above.

Priority #1: Revise and strengthen implementation of local assessment
strategy.
● 9/26/22 Collaborative Directors are trained on protocols for their data meetings with schools.
● 10/3/22 READ Act Data Conversations start using the newly adopted protocol for data review.
Beginning Of Year data will be compiled by November.

Priority #2: Develop one assessment strategy for all schools to implement in
2023-2024.
● The team is drafting the district RFP in order to achieve this task. We honor and respect the
flexibilities of our Family of Schools and also understand the need to mitigate the effects of the
pandemic on student achievement.
● We are working on an agreement with a vendor to pilot potential options.
Overall, all targets were met.
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2021-22 Superintendent Achievements
This section includes Superintendent achievements during the 2021-22 school year and the
impact of those achievements on DPS and the DPS community. These achievements are in
addition to those outlined in the Reasonable Interpretations and their accompanying
monitoring reports.

Ends Alignment and Impact
E.1 Equity
Date

Achievement Impact

10/1/2021

Building connections with a
Reappointed as an Executive Board Member
and Treasurer for the Association of Latino
Administrators and Superintendents

10/21/202
1

E-1 Equity

national network of Latino
Administrators and
Superintendents

In collaboration with the BoE, implemented a

E-1 Equity
Reduce suspensions and

discipline matrix to disrupt bias and fight

Ends

expulsions for our most

disproportionality

marginalized students

12/10/202
1

Removed discretionary bands from the LEAP
framework Shows a commitment to Equity

E-1 Equity

6/28/2022

Mayoral Honoree - African American Leaders
Increased networking outreach for
Reception
DPS leader

E-1 Equity

E.2 Teaching and Learning
Date

Achievement Impact

10/1/202
1

Ends

Students received high-intensity
tutoring supports to mitigate the
effects of COVID. In addition, it is
the first time that DPS has engaged
in outcomes-based contracting.
This allows DPS to pay contractors
based on results rather than based
on time commitment. DPS is the
Grade level tutoring offered through

E-2 Teaching
and Learning

leading school district using

COVID relief funds- High Intensity

Harvard University researchers to
Tutoring Research rather than grade-level
support effective resources in
tutoring
outcomes-based contracting.

10/12/2021
elementary and middle
U.S. News & World Report schools
ranked two DPS
E-2 Teaching and

Learning
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Commitment to academic
excellence

among the top 10 in Colorado, ranking
Polaris Elementary School as the highest
in the state! Cory Elementary School also
made the top 10!
4/29/202
2

Shows a commitment to innovation
First DPS book vending machine

and literacy.

E-2 Teaching
and Learning

6/1/2022

More students had access to
summer programming in an effort

E-2 Teaching
and Learning

Expanded Summer Connections

to address learning loss due to
(previously known as Summer Academy)
COVID

E.3 Student and Staff Well-being
Date

Achievement Impact

11/18/202
1

In collaboration with DSLA.
Example of collaborative
Granted TECDA Rights to Administrators

12/16/202
1

Established a true Collaborative Council
where Charter partners are at the table
regarding school closures and/or
consolidation

2/8/2022
3/11/202
2

Ends
E-3 Student
and Staff
Well Being

leadership
E-3 Student
and Staff
Well Being
Example of collaborative
leadership

In response to the Reimagining Montbello
process, (1) granted former Montbello
teachers first rights to interview for
positions at the new Montbello for which
they applied and are qualified; (2)
implemented a Personnel Committee
(rather than principal discretion) to select
Honoring the legacy of Montbello
candidates for DCTA covered vacancies;
high school teachers and staff
and (3) granted a $2,000 retention stipend
while making a commitment to a
for teachers and SSPs impacted as a
collaborative approach to
result of the reunification.
decision-making.

E-3 Student
and Staff
Well Being
E-3 Student
and Staff
Well Being

Granted Probationary Years of Service to
In collaboration with Innovation
Teachers in Innovation Schools
Zones
8/19/20

Positive start - Increase in Staff
Welcome Zoo Event
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1/1/202

100% compliance of the Denver City
Vaccination Mandate – largest Denver
employer

Morale

Helped to get back to 100%

E-3 Student
and Staff
Well-being
E-3 Student
and Staff
Well-being

in-person learning

Addressed a disparity between
Created a revised Executive Limitation for
employee groups that caused

E-3 Student
and Staff
Well-being

2

the Board re: Executive Limitation Policy

tension within the system

3/21/202
2
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Proposal for Standard Teacher Rights and
Protections
4/24/202
2

Presented as a "Leader to Learn From" at
Increased networking outreach for
the Institute for Education Innovation
DPS leader. Model for DPS
Annual Summit
leadership staff.

E-3 Student
and Staff
Well-being

5/11/202
2

Successfully amended SB197 with

E-3 Student
and Staff
Well-being

Successfully built partnership with
non-binding arbitration

6/7/2022

legislators

Invited to Present at the final Connecting
Compadres series for the Association of
Latino Administrators and
Superintendents addressing Working
Across Stakeholders to Dismantle
Increased networking outreach for
Oppressive Systems
DPS leader

6/10/2022

4/14/2022 1/7/2022

Invited to the Colorado
Inclusive Economy
Leadership Cohort

E-3 Student
and Staff
Well-being

central office staff to
sets an
Established a partnership
schools
example for staff.
with CASE making DPS its
Increased
networking
E-3 Student and Staff
largest membership outreach
for
DPS
leader
Well-being
resulting in the first
principal of year being
recognized in over 20
E-3 Student and Staff
years - Sheldon Reynolds
Well-being, Professional
development
Key
partnership
for
leaders
Personally supported
within
DPS
putting schools first in
regards to COVID staffing
challenges by personally Shows a commitment to E-3 Students and Staff
subbing and committing keeping schools open and Well-being

E.4 Health and Safety
Date
8/30/202
1

Achievement Impact
All full-time nurses hired during SY21-22
To increase our commitment to
received a $2,000 sign-on bonus

Ends
E-4 Health and
Safety

health and safety goals.

E.5 Post Graduation and Global Citizenship
Date
6/1/2022

Achievement Impact
Awarded Urban Explorations Scholarship by
Increased networking outreach for
Downtown Denver Partnership
Community Partnerships

Ends
E-5 Post-graduati
on and Global
Citizenship
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9/7/2021

The vision of the BEL Commission
Selected by Governor Polis to serve on the
is to integrate experiential learning
Business Experiential Learning (BEL)
opportunities into Colorado's
Commission
talent development network.

E-5 Post
Graduation and
Global
Citizenship

E.6 Sustainability
Date

Achievement

Impact

Ends

10/5/202
1

Broke ground on first
district-based commercial
greenhouse

Shows a commitment to
sustainability and action
involving climate change.

E-6
Sustainability

1/27/202
2

Unveiled first electric school bus

Shows a commitment to
sustainability and action
involving climate change.

E-6
Sustainability

Multiple Ends Statement Alignment
Date

Achievement

3/27/202
2

Delivered the Keynote Address at the
RTM Education Spring Conference

6/21/202
2

Achieving Excellence Academy offered
for 9th graders

Impact

Summer connections program
for students of color

Ends

E-1 Equity, E-2
Teaching and
Learning

In an attempt to address the guest teacher
shortage, (1) increased the guest teacher
rate of pay from $111.12 per day to $160 per
day for sub-authorized subs and $200 per

8/30/2021 9/1/2021

day for teacher licensed subs; (2) provided substitute licensed reimbursement for employees; and
(3) incentivized central office employees to volunteer for guest teacher coverage.

Invited to serve on a National Taskforce by the Council of Great City Schools
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Expressed commitment to academic excellence and
employee well-being during a time of crisis
TUDA Taskforce provides an essential measurement of student achievement in the United States. In
mathematics, reading, science, and writing, academic
achievement is reported for selected urban districts as well as for the nation and provides a context
for how DPS is performing
E-2 Teaching and Learning, E-1
Equity, E-3 Student and Staff
Well-being

E-2 Teaching and Learning, E-1

Equity, E-3 Student and Staff
Well-being

relative to similar urban
school districts.
11/8/202
1

All full-time DCTA covered Nurses
leading the school’s COVID-19 response
received a $2,000 stipend on the
December 22, 2021 paycheck for
supporting COVID-19 protools for
SY21-22.

Expressed commitment to
academic excellence and
employee well-being during a
time of crisis

E-2 Teaching
and Learning,
E-1
Equity, E-3
Student and
Staff
Well-being

11/8/202
1

To address the exacerbation of the
guest teacher shortage created by the
pandemic, the Superintendent
increased the class coverage rate of
pay for teachers from $26.29 to $35.00
for SY21-22.

Expressed commitment to
academic excellence and
employee well-being during a
time of crisis

E-2 Teaching
and Learning,
E-1
Equity, E-3
Student and
Staff
Well-being

1,869 DSF Scholars! This is the highest
number of DSF Scholars since DSF founding
in 2006, with the next highest in 2017-18,
totaling 1833. Not only is this number
awe-striking in and of itself, and deserving of
the team hit this benchmark
at a time when national
college enrollment rates are Displays a commitment to
declining. We are directly academic achievement and
countering that trend!
success.
3/25/2022 6/8/2022
Provided all School Leaders
with COVID bonuses for
Recognizes school
leadership commitments
so much celebration, but it going up and beyond the
E-2 Teaching and Learning,
is critical to mention that call of duty

Date
8/25/202
1

Achievement
Established a Superintendent
Executive Cabinet and a
Superintendent Cabinet

E-1
Equity, E-3 Student and
Staff
Well-being
E-3 Student and Staff Well
Being, E-4 Health and
Wellness

Impact
Established a leadership
structure to implement the new
strategic plan.

Ends
E-1 thru E-5

1/15/202
2

1 Completed a Listening & Learning Tour

Helped inform the strategic
roadmap, and more directly
the need for an
internal/external Transition
Team

E-1, E-2, E-3,
E-4, E-5

1 Established a Transition Team

Transition Team provided
10 Priorities to help
inform the strategic
roadmap

E-1 thru E-5

Helped inform the
strategic roadmap

E-1 thru E-5

Established a new Strategic Plan
Advisory Team
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4/24/202
2

Awarded the "Most Courageous
Superintendent" award at the Institute
for Education Innovation Annual
Summit

Increased networking outreach
for DPS leader

E-1 thru E-5

4/28/202
2

Earned distinguished recognition in the
2022 Colorado School Public Relations
Association (COSPRA)
Communications Excellence and
Professional Awards. The program
recognizes excellence in public
relations planning, implementation
and evaluation. The campaign titled
“Superintendent Dr. Alex Marrero’s 100
Day Listening and Learning Tour,”
earned a Golden Achievement Award.

Increased networking outreach
for DPS leader

E-1 thru E-5

5/1/2022 Restructured Central Offices

Resulted in $9M in savings. A
critical step in addressing
resources for the new strategic
plan. E-1 thru E-5
We have specific criteria and a
rubric for closing schools moving

Created a community-led, district supported
6/2/2022 6/2/2022 6/6/2022
Visited all 202 DPS schools within
our "Family of Schools"
declining enrollment procedure
End of Year - June Universal at the
and criteria
Botanic Garden
forward E-1 thru E-5

Completed in a year! Sends a
strong message to principals E-1
thru E-5
Successfully completed first year
as Superintendent E-1 thru E-5

Appendix
Full Monitoring Reports
● RI.1 - Equity Monitoring Report - May 2022
● RI.2 - Teaching and Learning Monitoring Report - August 2022
● RI.3 - Student and Staff Well-being Monitoring Report - June 2022
● RI.3 - Student and Staff Well-being Monitoring Report - August 2022
● RI.4 - Health and Safety Monitoring Report - May 2022
● RI.4 - Health and Safety Monitoring Report - June 2022
● RI.5 - Post Graduation and Global Citizenship Monitoring Report - June 2022
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● RI.5 - Post Graduation and Global Citizenship Monitoring Report - August 2022

Reasonable Interpretations

● RI.1 Equity Reasonable Interpretation May 2022
● RI.2 Teaching and Learning June 2022
● RI.3 Student and Staff Well-Being May 2022
● RI.4 Health and Safety May 2022
● RI.5 Post Graduation and Global Citizenship May 2022
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